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	Context of the school

	
Including some or all of the following: 
· basic school details (roll, class composition etc.)
· school vision, value and aims;
· local contextual issues;
· factors affecting progress (e.g. staffing changes/issues).


	Kilmartin PS & ELC is a non-denominational primary school and Early Years unit in a rural location in the village of Kilmartin, Argyll. The school has a current role of 50 pupils.  There are currently two multi-composite classes; P1-4 and P5-7. We currently have a teaching compliment of 2.5 teachers. Most children reside in decile six of the Scottish Index of Multiple Deprivation data zones. Kilmartin is a Community School and is of significance to many people and families in the village and beyond. The school and ELC were revisited by HMIE in February 2024 and the ELC was visited again by The Care Inspectorate in June 2025. Both reports were positive and provided next steps for improvement. 
Kilmartin ELC has grown rapidly in the last two years and there are currently 18 children enrolled. We have 11 P1s currently enrolled for next session, all from our ELC.  It has also meant that we have had to increase staffing in the ELC for next session to accommodate this growth effectively. Many changes have had to be made to our processes within the ELC, with the biggest positive impact coming from a whole school planning approach to IDL, and the introduction of a weekly provocation table linked to IDL. With regard to our current cohort in the school, our current P3s are exceeding and are more aligned with our P4 learners, therefore I have made the decision to alter the structure of our classes and change to a P1-3 and P4-7model next session. This incidentally creates a more balanced number of children in each classroom.

As well as encouraging parents in partnership, Kilmartin has partnership links to local organisations such as Kilmartin Museum, The Argyll Coast and Countryside Trust (ACT), Heart of Argyll Wildlife, Scottish Woodlands, Macleod Builders, Stuart Crawford Builders, Rolling Pizza and The Easy Club. We are now more focused on building on and sustaining partnerships to affect achievement and attainment and will include this as a priority in our next improvement plan as indicated in SIP 3 Year cycle. 

VALUES: Respect, Adventure, Fairness, Confidence, Kindness, Creativity

AIMS:
Nurture a culture of trust.
Model appropriate values.
Listen to understand.
Encourage kindness and positive choices.
Provide a safe environment.
Respond to individual needs.

RATIONALE:
“Kilmartin Primary and ELC develop our young people holistically, so that they may develop skills and competencies which help them to thrive in an ever-changing world. 
Learning outdoors is an integral part of our approach, with strong links to sustainability, well-being, rights and responsibility. 
Our school values […] are promoted throughout teaching and learning experiences, illuminating our children’s minds with the ability to grow in success, knowledge, confidence and effectiveness.
Our unique landscape lends itself beautifully to the joyful task of nurturing our children of today to develop skills to lead our tomorrows; and enable a more equitable, symbiotic future”.







Classification: OFFICIAL

Classification: OFFICIAL

[image: ]	Classification: OFFICIAL



[image: ]Page | 12 	Standards and Quality Report 2025 - 2026

SCHOOL
	




Quality Indicator
	How are we doing?
	How do we know?  (Evidence)
	School Self-Evaluation (1-6) *

	1.1 Self-Evaluation for Self-improvement
	All staff now understand better their role in taking responsibility for improvement through self-evaluation; and are now reflecting on their practice with the use of GTCS standards and the QI framework. Discussions take place regularly around learners and this enables a more child-focused approach to self-evaluating practice. Discussion has also enabled debate and has helped to clarify high expectations around individual learners in order to effectively challenge. 
Staff are aware of circumstances that may be affecting learners, and we work together to ensure practice and support reflects this.
Reflecting on HGIOS has enabled staff to participate in discussions around how we are doing; identifying our strengths, discussing how they became our strengths, and collegiately planning for improvement of areas in which we could do better. 
All stakeholders are involved in evaluation, and feedback is used to inform modification of practices throughout the session. We are reactive and accountable to concerns and suggestions for improvement. 



	· Collegiate staff meetings have been formalised this session to ensure almost all quality assurance practice has been undertaken. This is evident in the growing professional approach of staff.
· Teaching staff are now more closely aligned with what is expected from them and of the high expectations for our children.
· All teachers are empathetic towards the needs of our children and what they need to achieve.
· Teachers are working collegiately to plan creatively in order to improve the delivery of lessons.
· Improvement is evidenced via pupil-voice, parental feedback, meta-skills evaluation, wellbeing webs and ACEL data. 

	


	1.3 Leadership of Change
This QI also focusses on the following aspects of empowerment:
· curriculum;
· improvement activities;
· parental and community engagement; and
· pupil participation.
	The school’s vision, values and aims are embedded in our community and our reputation for providing a good service is well-known.
We have referred to our visions, values and aims when planning a focus on whole school curriculum working and this has been very effective, providing a more realistic and fluid platform for skills progression and engagement, as well as nurturing innovation and creativity through collegiate working.
Improvement activities such as observations have been formalised and follow-up discussion lends itself to planning for peer collaborative learning by teaching staff.
Parental and community engagement remains high although we now wish to harness this with a more direct and thorough link to our IDL planning.
Pupil participation is high and all pupils are enthusiastic, engaged learners. If there has been a dip in engagement, we have looked closely and in a timely way and addressed the issue. 

	· Parental feedback from current parents and those wishing to enrol is that the school has a very good reputation.
· Changes in our approach to termly curriculum design has had a very positive impact. This is evident in the ethos that is felt within the school, the excitement of child led planning and the enthusiasm for the whole-school working IDL. Our children’s XBRA data is very solid and reflects this.
· Feedback from children and parents indicate that any issues are managed effectively. Peer collaboration has enabled visible improvement in planning practice, and this is evident in planning documentation and also in the classroom environment.
· Parents night feedback and parent council meetings evidence very positive feedback regarding educational provision.
· Pupil participation: All of our pupils (100%) have reported via surveys that they are currently very happy at school and are thriving. 
	


	2.3 Learning, teaching and assessment


	Effective use of assessment, tracking, monitoring and provision of timely interventions means that we can plan well for all of our children. 

	· Teachers and staff have engaged in meetings, training and have responded to feedback to ensure assessment and tracking is more robust. 
· Classroom observations highlighted areas for improvement. This has been addressed by increasing SLT support in the form of a supportive cycle of model, teach, review and discussions around our children who may need additional strategies and interventions. The classroom climate is monitored regularly and advice for continuous improvement is acted upon timeously. This has improved practice and is evident through feedback from staff members, children and parents. 
· Our end of session attainment data reflects a more thorough approach to real time intervention. 

	



	3.1 Ensuring wellbeing, equality and inclusion
	All staff are very knowledgeable around Rights, OCTNE, Sustainability, GIRFEC, Staged Intervention, equality and inclusion. We continue to promote and build on our nurturing ethos for our families and community in our dealings and for our children through our everyday practice as well as our parliament focuses.
We know our children well and use the Glasgow Wellbeing Profiles regularly to ensure that our views are the same as our children’s, and that we can plan reactive interventions when necessary.

Staff guidance on relevant processes to ensure wellbeing, equity and inclusion are up to date, and all staff now have a more focused approach to inclusion for all.
	· Child’s Plans reflect appropriate targeted interventions that have been developed with the relevant professionals. 
· Glasgow Wellbeing profiles evidence that almost all of our children score highly against all SHANARRI indicators.  
· CIRCLE data evidences areas for improvement and improvements made to our classroom environments.
	

	3.2 Raising attainment and achievement
	Almost all children are achieving appropriate levels, and a few are exceeding.
Attainment levels for core subjects are a continuous improvement priority. We have identified numeracy as a focus, going forward.
Very good progress is identified through robust tracking of attainment data over time in all curricular areas at all stages.
The school’s data demonstrates that our current learners are making good progress.
Children and young people are engaged in their learning and are empowered to make suggestions and to provide comment on areas that could be made better.
The children are encouraged to take leadership roles, and a variety of opportunities are presented to them so that they can take ownership and shape their learning.
Parliament groups enable our children to extend their knowledge of Rights, Nurture and Sustainability. Accreditation is celebrated and children take ownership of that achievement. 

Wider achievement opportunities are planned to ensure that everyone is included and involved, and able to feel a sense of achievement through participation and success.


	· Our progress and achievement data is strong, demonstrating appropriate and exceeding levels. Children’s end of year reports are very positive. 

· Achievements are celebrated at assemblies and end of session award ceremonies. 

· Feedback from Live Argyll indicates that our children are developing their leadership roles well.

· Wider achievement experiences indicate that opportunities have been provided for all children to be included and involved in activities outside traditional curriculum.

· Wellbeing webs indicate that children are consistently scoring high on many areas. The one area of focus for P1-4 is autonomy and we are now focusing on developing within this area via IDL planning.

	







ELC
	





Quality Indicator
	How are we doing?
(Progress)
	How do we know?  
(Impact + Evidence)
	Establishment 
self-evaluation 
(1-6) *

	Leadership and management of staff and resources
	 We have recruited new members in our staff team this session as our numbers grow and have had to change a number of processes to accommodate larger numbers, as well as growing paperwork demands. New staffing enabled us to reach a point at which we needed to think more carefully about our vision and ethos and ensure this aligned fully with the school. We have also had a closer look at resources and what we need to acquire in order to provide very good provocations in core subjects.
	· ELC Staff are enthused by the shared vision across the school. Our VVA are embedded across the school inc. ELC. This is evident in staff feedback during PRDs and parental feedback from surveys and parents’ night forms.
· Staff feel empowered. We have focused on meta-skills, rights and nurture which permeate the curriculum. The staff report that they are much more engaged and supported in curriculum. This is evident in observations of staff and children. 
· ELC planning is part of whole school IDL design. We have changed our process to manage time and resources more effectively, and to promote whole school working. This is evident in our planning boards, provocation planners and in the way we administer and maintain floor books. 
	

	Staff skills, knowledge, values and deployment
	As I have taken a more active role in leading the ELC this year I have held PRDs and informal conversations around staff skills, values and knowledge. I now know exactly what training to link to the SIP and understand the training required to develop skills and knowledge further. As confidence builds, staff now need inhouse support with provocations as well as training in core subjects to apply this to learning opportunities. 
Staff feel well supported and understood. 
At times I have put additional staff in to support the ELC staff to fulfil their paperwork duties. This has helped to alleviate stress.

	· The impact of leading the ELC more thoroughly is evident in staff wellbeing; staff report they feel supported and that they are growing in confidence with their practise. 
· Modelling of provocations and planning with teaching staff has improved practice, taking less time each week to plan effectively for core subject provocations.
· Staff identified in PRDs that they are keen to each take a leadership role in a core subject and take part in training such as Counting on Excellence, phonics and training associated with the wellbeing needs of the children in front of them.
	


	Leadership of continuous improvement


	As a whole school, the ELC staff have been making positive changes to their pedagogy and practice in line with evidence-based research and information around the CIC. We have aligned with the school to make progression more fluid and for everyone to be on the same path of continuous improvement. 
The PT is an excellent role model for all things teaching and learning and works closely at weekly meetings to ensure standards are in line with the Early and First Level class.
Our recent QR Visit has informed our SIP for 2026-27.
We provide a caring and thriving service where children are now very engaged in their learning.
	· Feedback from staff and parents indicate that they are pleased with the changes and our plans for moving forward. 
· The Quality Review visit highlighted many positive examples of good practice.

· We implemented change carefully but quickly and this resulted in engaged, successful, happy children. 

· Milestone data shows that all (100%) of our children moving to P1 have achieved or exceeded their milestones.
	




	Children experience high quality spaces
	Following our HMIE revisit we began the journey of change to improve our space. Until this year my focus was on the school as this had many areas for improvement compared to ELC. However, I now recognised that improvements needed to be made systematically and requested that my PT become The Inclusion Champion. We made the decision as a staff to focus on environment as our first indicator. The CIRCLE resource helped to identify specific areas for improvement and to create a plan of action. We needed to declutter our indoor physical environment and to provoke learning better through planning more effectively, and to enable our outdoor space to promote many different types of play. This has been very successful but remains a work in progress as always. 

	· The impact of these actions has been engagement, curiosity, joy, and better learning experiences for our children. This is evident from milestone snapshot and from parental feedback as well as learning journeys and observation records.
	


	Playing, learning and developing
	We have been improving learning and developing through play for our core subjects and have improved provocations and group sessions. Staff are being led by the PT but now would like to engage in formal learning to further improve. 
We have been developing our skills with assessing risk and encouraging independence and have been focusing on meta-skills to ensure that we are pitching this well and also challenging as progress is made. 
We support staff well in planning as a whole school and for provocations directly connected to our groups of learners in ELC.
We plan collegiately across the school so that all ideas are shared, no matter what stage a CCEW or teacher is teaching at. This enables us to get very novel ideas and have open and safe discussions around ideas. This way children are more likely to experience unique learning opportunities that can be modified for age and stage.
	· Looking more closely at learning through play in ELC enables us to focus on progression, provide pace and challenge and ensure that our learners are progressing and achieving. This is evident via observations, planning sheets of provocations and how we extend learning, floor books and children’s record books.
· Our planning is evidenced on our planning boards and provocation sheets.
· PRD records and meeting minutes indicate the staff’s commitment to further training and development as well as leadership roles in core subjects.
	



	Curriculum
	When we plan as a whole school our IDL planning board includes areas of rights, nurture and meta-skills progression. This is informed by local and national guidance by ensuring pupils, parents and staff engage in RRSA, OCTNE, ECO as we progress through our accreditation colours. 
Children and all staff provide ideas and input during planning time of each IDL, and we endeavour to involve parents and the community to enhance the curriculum whenever possible. 

We share the purpose of our IDL with all stakeholders through “What’s going on” termly information, Facebook and celebrations of learning.
The curriculum is very inclusive; At the planning stage we discuss the plans around the children in front of is. We create plans with no barriers.
Our curriculum has a large amount of outdoor learning, creativity, and learning for sustainability. We ensure we get a balance across the session. 
Children’s skills for life and learning are promoted via our IDLS as we need to identify technological and science-based learning within any IDL. We link these through conversation of learning to meta-skills. 

We have applied changes to accommodate a fluid move as we embark on the draft paper for the CIC.
	· The impact is higher engagement, collegiality, creative approaches and joined up working.
· Curricular improvement can be evidenced in our curriculum planning, our examples of work, our jotters, photographs.
· Pupil voice also provides very positive feedback on curriculum.
	

	Learning, teaching and assessment
	High quality learning is being promoted via whole school planning, and high-quality interactions are improving with our new approach to planning. Children are being extended and staff now have a better understanding of what this looks like in practice. Parents and carers are involved monthly in stay and play and get thorough feedback daily on their children’s progress. 
	· Parental response indicates a high level of satisfaction (100%). 
· Oral feedback at Stay and Play indicates that all (100%) of those in attendance are very happy with the service provided. 
· Milestones data indicates that all our children moving to P1 in August have reached or exceeded their targets (100%). 
	

	Nurturing care and support
	We have been working towards silver for OCTNE. Our practitioners and staff are knowledge about the 6 principles of nurture and trauma informed practice. We have moved to a fluid indoor outdoor approach, taking fully into account safety, inclusion, diversity and equity. Our eating routines have changed to accommodate larger numbers, and healthy eating times are happy and sociable. 
Children and family members are now met at the door, as the foyer can no longer accommodate so many adults at one time. This change has been effective for a smoother transition. 
	· Training logs reflect staff’s awareness of nurture and TIP.
· Children are supported very well with their individual needs at any given time. 
· Observations of eating sessions and transition to and from the ELC evidence that these changes have been successful for smoother transitions.
	

	Wellbeing, inclusion and equality
	Our ELC efficiently modifies its approach to any change in needs. Children are very well-known and staff share all observations with their team in order to continue to have a very good, shared understanding. Our parents/carers continue to be an integral part of this conversation, formally and informally, in order to reach the best shared understanding of the needs of the child and family. UNCRC underpins all practice. 
	· Evidence includes rolling meeting minutes that illustrate our progress made and the continuous dialogue around improvement. The impact of this dialogue is a clearer, shared understanding. 
· Pastoral notes evidence parental conversations around needs and this impacts positively our depth of understanding. 
· Child observations evidence 
	

	Children’s progress
	We embrace the whole child when planning learning and ask parents into our learning space to share expertise in sub-topics within our IDL. Staff seek opportunities to extend learning by planning for this through provocation. The aim is that staff will do this naturally throughput the day.in all aspects of learning. Staff confidence is building as we continue to discuss approaches. We can demonstrate the children’s learning achievements through floor-books, scribing and celebrations. We share successes via seesaw, stay and play, Facebook and assemblies.
	· Diary records evidence parental input for learning. Children benefit from expertise and this helps further engagement. 
· The ability of staff to extend learning naturally is increasing. This is evident by the way children respond to questioning and by their milestones attainment. 
· Floor books evidence achievements and knowledge. These IDL Learning journeys evidence extending learning by referencing this within. 
	

	Safeguarding and child protection
	We have very good relationships across the whole school community and have a shared vision of how we approach welfare and safety. 
We have a thorough but sensitive approach to any potential safeguarding issues and endeavour to minimise risk while continuing to nurture very good relationships. 
Our CP and trauma training support our children and families well, and our staff are also nurtured and supported while navigating challenging situations at times. 
Risk assessments are produced to keep our children safe, while at the same time, teaching them to assess their own risk as well as building resilience. 
	· Our thorough but sensitive approach to CP issues, care experienced children and welfare and safety issues ensures that our children are kept safe within a trauma informed framework of practice. This is evidenced in pastoral notes.
· Risk assessments are stored centrally and are accessible by all staff.
· Risk assessments are stored centrally for all staff to access and are revisited when required.
· All staff undertake yearly CP training, and all staff are trauma informed. 
	



Evaluation 6-point Scale
6 	Excellent
5 	Very Good
4 	Good
3 	Satisfactory
2 	Weak
1 Unsatisfactory





	
Review of SIP | Priority 1 
Curriculum Development

	Progress and Impact:
Progress:
· A whole school approach to IDL planning and development has been successfully piloted.
Ensuring that meta-skills development and self-evaluation are increasingly embedded for our children.
·  Meta-skills have been further developed by individual children through participation in many creatively designed, indoor and outdoor learning experiences which were then used to reflect on and identify, through discussion with the children, what skills were being developed and how these skills could be transferred. These discussions enabled a depth of understanding by the children and helped to further develop enthusiasm for their IDL experiences.
· All staff (100%) involved in planning for teaching and learning are enthusiastic and engaged about the development and growing depth of understanding around curriculum development. This whole school approach has improved the quality and consistency of approach by all practitioners.

· Impact:

· All pupils (100%) have improved against baseline assessments and individual targets around core subjects and meta-skills, as well as reporting increased satisfaction regarding their learning experiences. They are able to self-evaluate and identify personal strengths and areas for improvement. Almost all pupils engage well in learning, particularly within interdisciplinary contexts, resulting in increased motivation and improved application of meta-skills. However, engagement of a few children can be less consistent during more traditional learning contexts and direct teaching time. Areas for improvement around engagement have been identified and strategies have been put in place to ensure that all children are able learn well, despite a more traditional approach at times.  

· All parents (100%) have responded positively to the changes in curriculum planning, although the pedagogy behind the approach is still not clear to some. Our end of session celebration will provide an opportunity for parents to look more closely at our curriculum planning model, and to question and discuss our approach to curricular design in an informal manner, alongside displays of children’s learning resulting from their curricular work, to reach a higher level of understanding about what we are doing. 

· Almost all staff have a solid understanding of meta-skills progression and are able to design teaching and learning experiences with progression in mind. Peer support is enabling a growing awareness around the progression of meta-skills for all staff.

· The commitment to professional learning around curriculum this session has enabled processes to be adapted with confidence in preparation for the release of draft papers resulting from the recent Curriculum for Excellence review.



	Next Steps:
· Embed the changes in curricular practice developed over this session. Further enhance curricular practice in line with CIC updates and draft papers.
· Continue to design a curriculum with creativity and higher order thinking challenge.
· Submit evidence for RRSA Gold by December 2026
· Embark on RRSA Gold journey.






























	

Review of SIP | Priority 2
Teaching and Learning - Cluster

	· Progress and Impact:

· Due to staff and leadership absence within Kilmartin Primary School and the MAKI Cluster, and changing priorities within our cluster, our MAKI cluster plan was not wholly achieved. This Improvement Plan Priority has been subject to change.  Going forward as a school, we need to ensure that Counting for Excellence is an identified priority next session, as this was not taken forward as a cluster this session, and is an identified area of improvement for Kilmartin. 

Progress:
· As Craignish, Glassary and Tayvallich had moved to a shared headship model, the Inclusion Champion for Kimartin became the Inclusion Champion for Craignish, Glassary and Tayvallich also, to support change. With a focus on inclusive physical environments, we have used the circle scale to rate the provision in each classroom and in our ELC. This has enabled us to carefully target improvement throughout this session.

· An identified, MAKI Cluster specific priority was to develop High Quality Feedback through moderation practises. Pupils and staff were surveyed to gauge understanding around the differences in what students wanted compared to what teachers thought they wanted. Utilising current research and models of good practice, we trialled our ideas for HQF according to the needs of the pupils at each stage in our own schools and shared our ideas with each other via multiple school meets online. Effective resources and ideas that may be shared and used by all primary practitioners in the MAKI cluster were then collated.


· Cluster relationships between school leaders and class teachers are better developed and a supportive network of headteachers has developed for the purpose of curriculum development, improvement and support.


· Impact

· Use of the Circle Resource across four neighbouring schools has begun the process of developing consistency and continuity of approach to improvement in our local area, at school level. 

· The Circle Resource has enabled us to identify areas for improvement within our Classroom and ELC environments. Following a period of several months, further investigation using the scale has evidenced that improvements have been made in almost all classrooms and ELC and has enabled next steps to be identified. 

· A bank of High-Quality Feedback (HQF) strategies is soon to be accessible by all MAKI teachers, enabling teachers to experiment with a variety of methods to enhance practice, and pace of learning

· School leaders in small schools across MAKI have welcomed the practice of participating in scheduled cluster improvement meetings. These sessions are valued for providing dedicated time and space to build strong professional relationships, while also offering a safe and confidential forum to seek peer support, share experiences, and access informed advice.

· All practitioners (100%) engaged in professional learning on the HQF and LTA Toolkit within the MAKI cluster, leading to a more consistent and coherent approach to providing feedback for children.

	Next Steps:
· Continue to improve inclusive practise with the use of the circle resource to identify next steps.
· Finalise and share bank of HQF resources and ideas.
· Plan effectively for cluster working and include a contingency plan for absence of key members.


	

Review of SIP | Priority 3
OCTF: Thriving Together / RRSA / OCTNE

	Progress and Impact:
Progress

· The Our Children Their Future (OCTF) refreshed narrative has been shared via assemblies, staff meetings, parent council meetings, email, Facebook, seesaw, and is also visibly evident throughout classes at Kilmartin. P5-7 learners put a significant amount of effort into learning about this refreshed policy, engaging positively with each priority and demonstrating increased confidence and understanding around each priority description. P5-7 created videos on what the refreshed narrative means personally to them, and these have been uploaded on the sharing site. Floor books encapsulate the 5 priorities via our learning experiences and the life of the school. 

· All priorities have been undertaken on the Silver Action Plan for Our Children Their Nurturing Education. Evidence around priorities has been submitted for accreditation.

· Additionally, priorities undertaken around our sustainable goals and Eco action plans for two years have now been submitted for Eco Schools Scotland Green Flag accreditation.

Impact:

· Parental Quality Assurance Feedback reported that most parents (76-90%) knew about Our Children Their Future: Thriving Together and the associated five priorities. They could use their own words to explain how learners got the best start. Children were also surveyed, and all (100%) children in the P5-7 could discuss the 5 priorities of the refreshed narrative in detail.
 P1-4 children were less versed in the policy, although a few could share one or two key priorities. Staff were 100% aware of the policy, although few could list all five priorities.

· OCTNE and OCTF policy priorities are visible, and can be used effectively as ongoing reference points, reinforcing staff expectations for high-quality teaching and learning and supporting the consistent maintenance of high standards.

· All children, staff and parents (100%) could give an explanation of nurturing practice. 





	Next Steps:
· All action points for Gold accreditation have been met. Evidence for gold RRSA will be gathered and submitted by Oct 2026.

· OCTF and OCTNE priorities will be referred to during whole school, termly curriculum design planning (alongside RRSA, sustainability and meta-skills which exists at present). To ensure the ethos that has been developed within the school permeates the planned IDL.

· Begin Gold OCTNE journey sharing new priorities with all stakeholders at the start of the new session.



	


Review of SIP | ELC Priority
Physical Environment.

	Progress and Impact:
The circle scale was used to assess the ELC indoor and outdoor physical environments to evaluate and plan for improvement.
· Staff, parents and pupils’ views were taken into account, along with the results of the circle scale assessment. Following this, a plan was created to improve the physical environment both inside and outside according to the results in the feedback. 

· The ELC was decluttered in order to create a calmer, more fluid environment in which to accommodate growing numbers of children. Areas within the room were redesigned to provide better provocation and challenge for core subjects, with specific areas designed for focused group learning. Numbers, letters and signage are now visible throughout the room. These changes ensured a more positive and creative climate for our young learners.


· The outdoor space was made more accessible: door hooks were adjusted for safety, to enable a more fluid approach to indoor/outdoor learning. Additionally, new waterproofs were purchased and moved to the back door where children could put on and remove their own, with assistance if necessary as they went out and in. This fostered independence and choice.

· Lunch seating plans were changed to accommodate higher numbers and ensure that meal times were managed well: additional utensils and dishes were acquired to enable children to have more independence with serving themselves.


· The ECO team (of which the ELC are part) senior members worked with the ELC children on Fridays to clear and redevelop an overgrown outdoor area, and additional outdoor items were purchased to add variety to learning experiences.

Impact
· All parents (100%) who attended parents eve are happy with the service we provide (oral feedback) and there have been no complaints this session.
· All staff (100%) report that behaviour has improved.
· Pastoral notes, related to dysregulated behaviour, have been reduced to 0% in the last three months.
· All pre-school children (100%) have reached or exceeded their milestones for their stage.
· Kilmartin ELC numbers remain buoyant with 16+ admissions registered until Feb 2027 at this point. 
· Staffing ratios have been secured for next session for 3 CCEW.








	Next Steps:
Following a quality review we have already made several changes to our practice.
Next steps include:
· Staff leadership roles are to be implemented for core subjects as discussed at PRDs. In the ELC we shall have a lead practitioner for literacy, numeracy and health and well-being. 
· The Principal Teacher will continue to provide support for the ELC weekly provocations plan.
· The Principal Teacher will continue to support change and development of IDL floor books.
· SLT will take a closer look at ELC paperwork workload and adapt this as necessary and in line with CIC curricular statements.
· Further development of direct teaching skills for core subjects will be a focus for improvement in order to  ensure our pre-school children have the best start to P1.




























	

1.1	Attainment Data

	Attainment of Literacy Curriculum for Excellence levels 2021/22, 2022/23, 2023/24, 2024-2025 and 2025/2026 (teacher judgement – confirmed levels – 5-year trend).

	READING

	WRITING

	TALKING AND LISTENING



Please Note: 
The above data (1.1) reports achievement of a level – P1/P4/P7 combined. 

	

1.2	Attainment Data

	Attainment of Numeracy Curriculum for Excellence levels 2021/22, 2022/23, 2023/24, 2024-2025 and 2025/2026 (teacher judgement – confirmed levels – 5-year trend).

	NUMERACY



Please Note: 
The above data (1.2) reports achievement of a level – P1/P4/P7 combined. 


















	

Wider achievements       
· What opportunities for wider achievement were offered?
· What systems are in place to track and monitor participation?
· How have you addressed any gaps in participation?                                                                                          

	
Kilmartin Primary School has historically offered a rich variety of opportunities for wider achievement, focusing heavily on enterprise, expressive arts, leadership, and environmental awareness.

The school has provided students with the following opportunities this session to build life skills outside the standard curriculum: 

· Pupils developed entrepreneurial skills by learning how to run their own ‘business’ by developing their skills in willow wreath-making, needlecraft, clay pot making and portrait painting, and selling their wonderfully crafted objects to the community, raise money for school events. 

· Pupils participated in the Mid-Argyll Music Festival, achieving a high level of success for playing clarinet solo and duet. They also took part in carol singing in their local community.

· The children took part in a Climate Change March to raise awareness about climate change – they marched from the school to Kilmartin Museum with placards and chants to ensure visitors were aware of the importance of doing their part for the environment.

· P4-7 have taken part in tag rugby training sessions with Live Argyll. P6-7 then attended a tag rugby transition event at Lochgilphead Joint Campus to compete with other P6-7s from feeder schools.

· P4-7 have taken part in weekly sessions to develop skills in street drumming. This culminated in a performance for staff, parents and P1-3.

· P1-7 have taken part in the 100 Oysters Project with Sea wilding at Ardern.

· The whole school has taken part in 3 beach school days at Crinan Ferry.

· The whole school attended a pantomime in Glasgow at Christmas time and were able to honour this tradition once more. 

· P6 had the opportunity for a day’s ski instruction at Glencoe in February

· Following a successful production of The Snow Queen, children and families attended a “Red Carpet Wrap Party” at Kilmartin Hotel for an evening of celebration. 

· P7 have had the opportunity to attend Lochranza Outdoor Centre for 3 days of adventure, challenge and resilience building. 

· The whole school were able to take part in storytelling workshops in The Storywagon when it visited Kilmartin. 

· P1-7 have taken part in a learning event at Kilmartin Museum and are about to embark on a lengthy project in the new session.

· The yearly celebration of the end of term is taking place once more, when the whole school is able to display their learning as well as performing and enjoying themselves at Kilmartin does Glastonbury mini festival. 



Wider Achievement is simply recorded in a diary. I ensure that as many things as possible are open to the entire school so that everyone’s confidence can be developed and supported as much as possible. Because of our relatively low numbers, I can easily recognise those children who may need encouragement or may need help to start building resilience. Opportunities are then created with them specifically in mind but are designed so that they are supported in this activity without anyone identifying a child specific inclusive agenda.




	










	Pupil Equity Funding
Summarise progress and next steps in relation to pupil equity funding 

	Progress and Impact:
Progress:

· This session part of Pupil Equity Funding plan was to help build confidence, resilience and enthusiasm for an identified group of children, through participation in outdoor learning linked to Interdisciplinary Learning. In February our whole school IDL was The Snow Queen and learning culminated in a grand scale production of “The Snow Queen”. 
Linking to this IDL, our identified group took part in ski lessons at Glencoe Ski Resort. 

· The remainder of the Pupil Equity Funding focused on further developing creative writing skills with a professional storyteller. Although there remained and identified target group, this input was available for everyone across the ELC and school. Each child took part in a group storytelling session inside The Storywagon, a wonderful gypsy style caravan.

Impact

· For this identified group of children, this was a day filled with challenges of endurance, resilience, confidence and bravery. No one had skied before. All children (100%) grew in all of those areas throughout the day of ski instruction. By the end of the day, all children were able to ski independently down the nursery slopes. Feedback from the children was very positive. Al children felt a sense of achievement; two children recognised that their resilience had made them carry on when they really wanted to give up. Two children have returned to Glencoe to build on their skills.

· Storytelling is a skill that lends itself particularly to outdoor and out of classroom experiences and provides the opportunity for children to articulate well their experiences. 

The children in the identified group demonstrated a lack of confidence in recounting experiences verbally. The Storywagon provided a safe, fun and out of the ordinary environment which helped to spark interest and remove barriers around confidently telling one’s story out loud. Almost all children had an excellent time in The Storywagon and displayed confidence and enthusiasm at a high level. Focus group children were engaged and confident in their session, volunteering many unique ideas for story development. 
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